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. FOREWORD _

' This module 1s one of a series of 100 performance-based
teacher education (PBTE) learning packages focusing upon

cor::etencles upon which these modules are based were iden-
titied and verified through research as betng important to suc-
cesasful vocational teaching at both the secondary and po$t-
tion The modules are suitable for
rs in all occupational areas

learning experiences that integrate
theory and applicatidn, each culminates with criterion refer-
enced assessmgrit of th?‘achet‘s performance of the gpec-

ified competency The mgterials are gesigned for use by indi-
vidual or groups of teaghers in training work undér the
direction and with the assistance of teacher educators acting as
resource persons Resource persons should be skilled.in the
teacher competency being developed and should be thor-
oughly oriented to PBTE concepts and procedures in'using
these materials P

The désign of the materals provides considerable flexibity for
, planning and conducting performance-based preservice and
inservice teacher preparation pro_P
. of individdal needs and interests The materials are intended for
.~ -use by universities and colleges, state departments of educa-
‘ tion, post-secondary institutions, local education agencies, and
others responsible for the profegsional development of voca-
5 tional teachers Further information about the wse of the mod-
' ules In teacher education programs is contained in three re-
lated documents Student Guide to Using Performance-Based
Te&cher Education Materials, Resource Person Guide to
Using Performance-Based Teacher Education Materials and
Guide to implementation of Performance-Based Teucher
Education.

4
The PBTE curriculum packages are products of a sustained
research and development effort by The Center’s Program for

(3

specific professional competencies of vocational teachers The.

rams to meet a wide variety®
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sociate Program Director, Glen E Fardig, Specialist, Lois Har-
uinn: Program Assis-
tant. Recognition 1s also extended to Kristy Ross, Technical €
Assistant, Joan Jones, Téchnical Assistant, ahd Jean Wiser\-
baugh, Artist for their contributions to the final refinement of
the matenials Contributiond made by former program staff to-
ward developmental versions of these materals are also ac-
knowledged. Calvin J Cotrell directed the vocatidnal teacher
competency resoarch studies upon which these modules are
based and also directed the curnculum development effost -
from 1971-1972 Curtis R. Finch provided leadership for the
program from 1972-1974. v

Appreciation s also extended to all those outside The Center
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developed by The Center in cooperation with tite vocational
teacher education faculties at Oregon State University and at
the University of Missour-Columibia. Preliminary testing of the
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You, as a vocatignal teacher, are a person with.
unique skills, _interests, needs, and goals Each of
the students 1n your class IS also a person with
unique skills, interests, needs, and goals Team
teaching is a method of instruction which was
developed in the hopes of more effectively meeting
all these varying individual nedds and more
efficiently utllwng all these varying sknll‘s

In team teaching, a group‘of teachers, works ,
together to plan, conduct, and evaluate the ac-
tivities for ali their students Traditionally, teachers
are assigned standard classes of standard' length
© with astandard number pf students Inteam teach- |
ing. groyp size and time length are determined by
the nature of the activity and the individual needs
of the students This requires the coordination of
teachers, students. space, and curriculum The
goal is to make the best use of faculty and other
resources so that each student learns what he/she
needs, in the way he’/she learns most readily

Since it i1s the team members—the individual
teachers—who must ensure that team teaciung
. will reachits goal of providing better education,
this mQdule 1s designed to help you, a present or
future vocational teacher, develop the attitudes
and competencies necessary to be an effective
member of a teaching team
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ABOUT THIS MODULE\ -~ -

»
N, . I3 -

Objectives i

Terminal Qbjective: in an actual school situation, em-
ploy the team teaching approgch. Your individual per-
formance as a team member will be assessed by your

resource person, using the Teacher Performance As- '\, ,

sessment Form,.pp. 27-28 (Learning Experience Ill).

En‘bllng O‘blect!ves:

1. After completirig the required reading, demonstrate
knowledge of the pnnciples.and pragedures involyed
in employing the team teaching approach (Learning

xperience 1}.

2 |As a member of a_simulated teaching team, plan,
present, and evaluate a lesson (Learning Exper/ence

).y e
>

t

) -
Prerequisites .

"To complete this modute, you must have competency in
developing alesson plan If you do not already have this
competency, meet with your resource person to deter-
mine what method {ou will use to gain this skill One
option"is to complete the information and practice ac-
tivities In the following ule’

" e Develop a Lesson %: Module B-4

» .2
Resourles .

A list of the outside resources which supplement those
contained within the module follows Check with your
resource person (1) to determine the availabiity and the
location of these resources, (2) to locate additional ref-

—Terences- A your occupational specialty, and (3) to get

assistance in setting up activities with peers or observa-
tions of skilied teachers, if necessary Your resource
person may aiso be contacted if you have any difficulty
with direc ons or In assessing your progress at any
time. .

Y '
Learning Experience b re
Required , '
Two peers to serve as members of your teaching
team throughout the module with whom yQu can
discuss the Self-Check items
Optional |

Reference Beggs. Dawd W, il (Ed.). Tear Teach-

-+

ing: Bold New Venture Bloomington, IN' University

Press, 1964. .

Reference Chamberlin, Leslle‘J. Team Teaching
Organization._and Administrgtion Columbus, OH
Charles E Merrill Pubhishing Company, 1969
Reference. Trump, J Lloyd and Delmas F Miller
Secondary Schoor Curriculum Improvement: Pro-

~  posals and Procedures Boston, MA* Allyn and Ba-

con,’Inc, 1968

Videotape or audiotape eQU/pI‘:ent fog tapifg, view-
ing or hgtening to, and evatuathg your performance
dnd that of the team during discussiom”

An actual team teaching situation which you could
observe

Learning Experience i . .
Required

Two peers to serve as members of yoUr teaching
team throughout the module with whom you
plan, present, and eva!uate a lesson

Optional .
A group of peers to role-play students to whom you
are presenting a lesson using the team teaching
approach A
Learning Experience |i|
Required

An actual school situation in wh|ch you can employ
the team teaching approach

A resource pesason to assess your tompetency In
employing the team teaching approach

This module covers performance element nymber 116 from Catvin J
Cotrell et aly Model Curricula for Vocational and Technicai Education
Report No v (Columbus, OH The Center for Vocational Education, The
Onhio State University, 1872) The 384 elements in this document form the
research base for ail The Center's PBTE module development

For information about the general organization of each module. general
procedures for their usa, and termthology which is common to at 100
modules, ses About Usings The Center's PBTE Modules on the inside
back cover : Z ;

o J
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Learnlng Experl.ence
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After completing the required. reading, demonstrate‘ knowledge of the
principles and proceduresmvolved in employlng the team teaching ap-

’

.

-

> o, |
. You wr'ge reading the information sheet, Employing Team Teaching, pp.

6-11. . : .

i »

\‘ .

+
N

v v

‘You may wish to read the supplementary references, Beggs, Team Teach-
“ing: Bold New Venture; Chamberlin, Team Teaching: Organization and
_ Administration; and/or Trump and Miller, Secondary School Curriculum

Improvement: Proposals and Proaedures, pp. 307-324.

£

You wull be demonstrating knowledge of the pnncuples and procedures
involved in employing the team teaching approach by responding with two

_ other team mémbers to theDiscussion Questions, pp. 12-14.

-7
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You may wish to record your team discussion on videgtn\pe or audiotape.

_
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You may wush’to check wrth your resource person tp see if there isan actual®
team teaching sutuatuon which youandyourteam mémbers could observe

Al ‘

N @

You will be evaluating your competency by combaring your team’s re” .
sponses to'the Discussion Questions with the Mode| Answers, pp- 15-16.

L4
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For information describing the reasons why. team teaching came into - ‘
being, the principles underlying the concept, and the@cedures for eftec-
tive team Weachinig, read the following information sheét ’

{

»~

EMPLOYING TEAM TEACHING

If a beginning teacher learns an instructional
method such as, “presenting an illustrated talk,” it
is fairly simple to employ that single method during
a classroom lesson Teamteachingis notthe same
kind 8¥ method. It is not amethod you use as part of
one or two singte fessehs in a unit as appropriate

Team teaching involves a total change in the
organizational T '
structure It
Is part of a
particular at-
titude to-
ward educa-
tion which
grew out of
dissatisfaction
with some of
the funda-
mentat be-
liefs that
educators
have always
seemed to
operate
from, or perhaps the con§lraints educators have

. always had to operate under In terms of reality,

these beliefs or constraints can be seriously ques-
tioned | -

Bellef.—Subject matter s organized into neat
Iittle compartments by subject area

Reality.—Learning does not divide neatly into
separate areas On a simple level: consider the
young,girl who 1s assembling the model airplane
she got for her birthday She is applying lan-
guage skills (reading directions), math skills
(measuring, etc ), science skills (principles be-
"hind why the propeller operates as it does to
make the plane fly), and maybe even history
skills (the plane is a modei of the one Lindbergh
flew)’ -~

Bellef.—Teachers all have identical competen-
cies and can be treated accordingly

- Reallty.—Teachers are not'all alike Some are
better speakers than others Some relate better
on an imdividual, one-to-one level than others
Their talents are varied, their interests vary

7

»

¥ .
sliet.—All classes should be an ideal 50 min-

utes tohg (or some other arbitrary length)
eality. —While 50 -mifutes may be an ideal

fength of time for certain activities, it 1s not ideal

for all activities What happens when a teacher

needs to fit an excetlent two-hour film into those

50 minutes? '

Belief.—Classes contafin an ideal number of

students, for instance,

Reality.—While 30 studepnts may be-an ideal

number for some activitieggit is not ideal for all

activities. Does It make serise to show that excel-

lent film five times in one day to five classes of 30
* students each? ,

Belief.—Students and teacher should be as-
_ signed to a singie, self-contained classroom |

Reality.—For some activities, the room to which

the teacher has been permanently assigned may

be fine, but what if it has 30 deske and the activity

being pursued requires students to work In

groups at tables?

Belief.—A curriculum (staté or district) indi-

cates what knowledge, skills, and attitudes
should be conveyed ta all students, and in what

order .

Reallty.—If students are indeed individuals with .
tndividual gaals, needs, Interests, and abilities,

how can one curricuium serve all those indi-
vidual variations? <

Jn an attempt to create an organizational struc-

ture to fit these realities, team teaching was born

Team teaching demands that— -

e two or more teachers plan, tnstruct, and e
evaluate cooperatively

e teachers are mutually responsible for a group
of students equivalent in size to two or more
conventional classes

e teachers are assigned a large block of time
during which they can schedule activities ac- -
cording to the iength of time requnred.b)‘/ each

activity 'Y
e teachers have a common planning period
each day ’

e teachers have aides or assistants to assqt n
non-teaching duties

!
(



e teachers divide responsibilities so that all
teachers aré operating in therr areas of
strength ang interest—that they combine
their talents to sfrengtheg their total impact

e instruction is plannéd using groups of various
sizes and compositions, and vasious time

& e avariety of techruehl aids, audiovisual mafe-

rials, learning labs, etc , are used

e teachers cooperatively, continuously eval-
uate their own performance(s)

e teachersmay be drawn from one or more gub-
ject areas, or one or myore gsade levels

it has been claimed, as wih many innovative
ideas in education, that teary teaching cuts costs,
- resuits in more student leazning, or aliows teach-

urthermore, they ar
teafh tedching

not the major goals of

Team teaching 1s designed to better meet stu-
dent needs by making better use of staff, facilities,
time, and materials presently available Team
"teaching Is intended to allow teachers to utilize a
variety of alternatives to reach the variety of indi-
viduals whom they are responsibfe for educating
Team teaching attempts to bend the organizajion
to fit the varying instructional needs, rather than
jimittng nstruction to rigid organizational con-
straints

limits depending on the purpose of the activitys

ers more free time Thesg¢ claims are unproven,’

;ssentlal Qualities for Team Members‘

Mot bf-the sam&quaim that make a good
teacher, make a good team member: curiosity,
patience, inteiligence, enthusiasm, imagination,
confidence, inteliectual honesty, and a desire to
improve professionally in addition, of gourse,
each teacher has individual talents, interests, and
skills.

The conventional educational organization al-
jows a teacher to plan alone, shut the classroom
door, and lecture to the students with a minimum
of interaction Some teachers with this closed-
door policy are exceilent teachers, but they woutd
be unhappy team teaching. Their individual tai-
ents, interests, and skills do not lie 1n this area

Ideally, in a school committed to team teaching,
all teachers should be hired as parts of teams.
Realisfcally, however, schools already have a full
staff of teachers to work with when they make the

* move to adopt a team teaching structure What

does that school do with the teachers who can't or
won't team teach?

if part of the philosophy uﬁderlymg team teach-

ing 1sthat each teacher should be allowed to oper-.

ate In a situation that makes maximum use df his/
her particular talents, then, within the school, pro-
vision shouid be made for some ¥eachers to main-
tain self-contained classrooms Furthermore, the
orgamzatuon needs to create an environment of
mutual respect and tolerance so that a teacher
choosing not to be a part of ateam 1S not treated as
angputcast. . .. .. -

* We said that teaming requires a'commitment.
Therefore, any teacher about to team teach must
fnrst want 1t to succeed Then, in additionato the
qualities
previously

. described,
teachers
must pos-
sess, or de-
velop
through

‘human rela-
tions train-
Ing, spme
additional

" gqualities in
order to
function ef-
fectively as team members These addmonal quai-

/
1 Partiaily adapted from Meivin P Heller Qualities for Team Members
In David W Beggs W (Ed) Team Teaching Bold New Venture
(Bloomington IN Indiana University Press, 1964) pp 145-154

oa
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ities rblated to the fact that two or more peopte
are.planning, instructing, and evaluating together.
Thus, the téacher must possess the following qual-
*ities’ which make for effective group interaction.
e The teacher must be cooperative. .
¢ The teacher must be dble to ex;ﬁess himself/
herselt clearly.
o The teadher must be a good listener. *
¢ The teacher must be able to lead in those
areas in which he/she is strong. .
The teacher must be able to follow in those
areas in which_he/she is not.as strong and
must be wnlllng to learn from others.
) The teacher must keep an open mind and be
wtlllng to change. -
The teacher must be willing to be evaluated by

team members, and be interestedsin self-

evaluation. -

The teacher must be able to maintain his/her
own Individuality while coqperating with
pthers. Team}ﬁdoes not mean blending a
team of teachegks into a single unit of indistin-
guishable pegsonalities. Rather, it involves the
close cooperation of persons with, dnffenng
strengths and talents .

This cooperation between teachers cannot be
stressed too much. It1s the pivot around which the
entire concept of team teachbg revolves. The ad-
vantages that result from employing the team
teaching method can be many if this close cooper-
ation exists .

Ina conventional teachmg situation, the teacher
in a given service area 1s assumed to be equally
competent in all aspects of that service area For
example, the home economics teacher has been
trained Iin sewing and is assumed to be equally
competent in all areas of sewing However, that
‘home economics teacher
minimum competency in tailloring dye to a lack of
real Interest in that area. He/she wmay have a
,phenomenal interest in clothmg design and pos-
sess expert skills |n that area.

In the conventlonal teaching sntuatlon “this
teacher teaches all areas, probably unevenly By
teaming him/her with another teacher whose spe-
cial expertise and interest lie In tailoring,f two
things happen: (1) the students get a better educa-
tion, with a more balanced presentation of all
areas, (2) the two teachers exchange information
and ideas so, that each becomes stronger in his/

her weaker area—there is continual inservice

training within the team among team members

This Mformation exchange does more than just
create more knowledgeable teachers. It creates a

dynamic envirortment. In other words, it creates an~

environment in which each person serves as a

may have only a’

catalyst to the other persgfis on the team. One
_person’s enthusiasm at one time serves to inspire. .
enﬂwusmsm in the other person. One person's
creativity can start the creatlye]wcesflowmg inthe
other person. Two heads are often, in fact, better
than one, and enthusiasm and creativity are, in-
deed, contagious.

Normally when Q teacher Is absent, there is a
substitute teacher. We all know from our Qwn ex-
perience in school that a substitute leads a harried
life. With team teaehing, this unhappy situation &

. alleviated. A substituté coming in becomes a

member of a team, not an isolated stranger. Thus,
the discipline established by the team can op&
for the substitute, and the substitute can get cleaf
direction as to his/her respdpsfbollhes for the day.
He/she is not alone. Another option available in .
team teaching is that, by regrouping, the remain-
ing members can accaymplish thqr goalswithout a
substitute teacher being called in.

Similarly, a teacher who has some weak areas
which would cause problems in the classroaom can
be supported sufficiently by the team to function.
more effectively. For instance, if a team has four
members, one of whom has pro'blegns maintaining
any kind of.order nn the class, he/she can benefit
from a situation where students are responding to -
ateam with three strong disciplinarians The disci-
pline and cantrol will transfer to some extent Or, a
teacher who has a strong expertise, but tends to ~
make dry presentations, can benefit from the crea-
tive 1deas genérated by his/her teammates

In addition, when students view teachers work- .
Ing in close cooperation, it sets an excellent ex-
ample for them to follow

3

/s

Team Struq‘d re -

As-was mentioned before, a team can be com-
posed: of teachers from one or several subject
areas, from one or several grade levels Ateam can
be structured as a hierarchical team, or as a
cooperatlve team.

"The hierarchical team has a designated leader,
probably a master‘teacher Although the team 1Is
still working as a cooperative unit, the leader has
the ultimate responstbility for gu'dlng the team
and for decision-making.

The cooperative team has no desugnated leader
All members share the leadership and decision-
making responsibilities equally. Members can take
turns being informal leaders, or members can lead
In their areas of expertise, or members can just
share the leadership

Both the hierarchical and coopjratlve team
structures should include some ﬂerentlatod

lés
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) staffing. This term relateg to a concept discussed
—— - --previously: a teacher is not equally campetent in
. all areas, and all teachers are not equally corhpe-
tent. Differ:??niat‘ staffing 1s K attemptto assign
dutigs an resggnsibihties on the basis of a

* teacher's background, training, and interests.

- Further, since teachers are skilled professionals,
differentiated staffing ealls for them tg do profes-
sional leve! work. It calls for the use of agles and
assistants to work with and support the prqfes-
. siohal teachers, and to relieve them of their non-
professional duties. A tsuly differentiated staff
would inolude persons 1n such various levels as
fnaster teacher, instructor, assistant- instructor,
. technician, clerical assistant, teaching aide, etc.

With differentiated staffing, the teacher can
spend . his/herj ime teaching, working with stu-,

dents, preparing to teach, keeping uptodate,cop )

ferring with colleagues, evaluating, and sel-
evaluating. The technicians, clerical assistants, ar
teachers’ aides assume such nonprofessional
tasks as taking attengance, collecting money, typ-
ing and duplicating rhaterials, ordering audiovisu-

als, supervising study hail supervising the lunch- -

room, etc. These paraprofessionals (persons work-

.ing under the supervision of the professional
teacher) can also be trained to do such tasks as
grading papers, working individually with stu-
dents, organizing bulletin boards, etc They are
members of the team and, as such, should be tn-
cluded in the plannihg sesstons s

-

Planning

\ The Core of team teaching jes primarify in the
cooperative planning Planning sessions shouid

+

involve all the teachers in the team and any para-
professionals belonging to the team Furthérmore,
other professionals bn the school staff sueh as
guidance personnel, reading specialists, school
psychologists, librarians, and media specialists
should be included periodically in planning ses-
sions They have much tb offer, and they can do a
better job if they are kept aware of what the
teachers are trying to a’ccomphsh

It 1s during the planning Sessiens that the fol-

swered

e Initially, whatare our program objectives and
our unit objectives? )

e Weekly, what are our lesson objectives?
e What lesson eontent 1510 be preseated”?

e WHich coptent 1s to be presented by large-
group peesentation? .

e What methods and aids will be used to pre-
sent that cohtent? ”

e Who will ‘Fhake the large-group pregenta-
tion?

e What will be discussed during small-group"
meetings? é . .

e How will the smail groups be organized?

e Who will be assigned to each small grodp?,

appropriate”?
e How wiil students be evaluated?

+

1u Sy

lowing kinds of questiongs are discussed and an- *

e What types of independent study ‘would be ~

Y
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® o What blocks of time will be‘assigned to . Grouping and Stheduling
- large-group, small-group, and independent . )
: stu%y gactivFthles’? ~-aroup . -+, You havy probably noticed by now that we are

talking about three basic grouping patterns: large
- group, small group, and independent study. The
size of the group your team decides to use for any

“ e How could we have improved the previous
Jday’s activities?: !

>

C e Whatspecificproblems have arisen with par- given activity depends primaily on the type af
. _ ticulatstudents and how canthese problems. + Zcyity it is. Likewise, the amount of time and the
' LW be solved? . amount of supervision necessary is determined by
“ C . ‘ the nature of the agtivity. ,
* ¥
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Large-group instruction involves:60-300- stu-
dents in an auditorium-type setting ‘Itcan be used
tointroduce atopic or to convey the Basic informa-
tion or the bagkground mateyiat which.dll the stu-
dents need tt know. It also cgn be (1sed io’p\rese\m
a film. . © e P 9

- . ~ - .
oﬁ what 1s to be' covered The grouping sh(qujd be
flexible depending on the nature of the activity.

The sequence of use heed ‘not always be large™

group followed by small groups Small §roups:
could be used to dygcussa new area, provide motj-
vation, -and raise, questions Then, a large-group

. 4 . e,
Ifthe information s to be-wreésented Via a,r‘lgftus- . '-presertation couid be used to apswer those ques-

trated talk] thenthe teacher whd \qﬁll)_m'{ike the
presentation, should be the. one who«is most
knowledgeaf)le in that area, and/or who Is the best
speaker. Depending upon the teachers involved, it
may be advantageous.for a c'omblnatngn of several
. Speakers to be used This does notmean that one.
teacher works, while the other team members
have free time All team members should have
input into what the talk should contain and how it
should be presented Furthermore, since thetalkis
usually discussed at a later time 1n small groups
S which' will involve each teams member, eagh
member needs to sit in on the talk when it 1s pre-
sented.

If a fiim that s to be presented in a larglgroyp
setting has been préviewed by all team membt*,
r

then it I1s possible that only one or two mem®rs
would be used to supervise the presentation of the
film to the students Thes allows each member to
be involved, to be aware, and to be able to evaluate
the talk or film at,dlater planning session Student
involvement here Is as listener and note taker

Large-group instruction 1s frequently followed
by smali-group discussion nvolving groups of
12-16, each of which is headed by ateam member
Here, students become active participants They
can discuss Q\e content presented in the large
group, or further content can be introduced on'a
#more individualized basis The gmall-group situa-
tion 1s agood place to demonstrate a manipulat
skall, or to use oral questionmg techniques Iti?
also a good place to have-students use the di§-
covery method or to involve them.in laboratory
work (15-60 students) Students can be grouped
arbitrarily or by special interest areas depending

<

-

/ Optional
) \ Activity -'

e

/

I 4 -

4ng are the same as for team teaching -
3 4 - . - .
For additional informat®n on team teaching, you may wish to read-(1) -
Beggs.,Team Teaching. Bold New Venture, which contains a group of
essays by different authors, (2) Chamberlin, Team Teaching Organization
and Administration, which discusses planping for team tefiching: or (3). /s

—~ Ing concept)

.deeper

. ~Coope'rétiy.e Teaching

schedaling (Trump, incid

tiong >

A .

Independent study provides' a student or group
of students (1-4 students) with the opportunity to
explore a topic of special snterest int greater depth.
Tire.myst hs provided for students to pursue such
activities Furthermore, during planning sessions,
tedchers should generate ideas for possible inde-
pendent studies which cotld be pursued by a stu-
dent who wants to do more relative to that day's
lesson A student may be very interested in atopic,

but not go any further because he/she doesn’t’

know where to go If a list of related pfbjects I1s
.provided,

-

‘e

A¥ a vocational teacher, you may not be in a
position to'meet all the demahds of team teaching
A modified version of team teaching which you
may be able to use instead 1s cooperative teaching
(not to be confused™with cooperative teaming)
Cooperative teaching uses group planning, pre-
senting, and evaluation, but unlike team teaching,
It occurs on a limited basis .

For a particular unit or lesson only, twe or moré
teachers cooperate In their teaching efforts For

example, in a school in which there 1s only one -

teacher for each yocational sefvice area, these
teachers could cooperatively teach units needed
by students in ali service areas (e g., applying for a
Jjobj During the time perniod when these teachers
are using the cboperative teaching method, the
procedures for planning, presenting, and evaluat-

Trump and Miller, Secondary School Curriculum Improvement Proposals
and Procedures, pp 307-324, which discusses_teaming and flexible
ekntally, 1s one of the “fathers™ of the team teach-

MY
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that student may decide to probe °
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As a team, attempt to reach consensus on answers for each of the discus-
sion questions which follow on this ‘page. The questions check your,

" comprehension of the material in the information sheet, Employing Team
Teaching, pp. 6-11. Discussing the questions with peers will give you
chancé to work -as a group. Select one team member to record your
answers in writing. . .

4 .t =
/\ , ' . . - ‘ - ‘
I . ; Instead of recordﬁwg your answers in writing, you may wish to audiotape or
Optional

- videotape your discussion. This would/Serve several purposes: (1) the
Activity ’ burden of recording thé answers won 't/fall on\gne persan’s shoulders, (2)

you have acomplete record ofyour resbonses n refiew how
well you were operatmg and cooperatur}g as’ a

3

- gL s

DISCUSSION oussnons o \ ,

i. One result of taanr teaching’ can be that students become more mdependent and more responsnble
What charcteriatics of team teaching would cause this to be true? . o

\ \ * \ -»
A £ . - N 0
»

= M

2. Assume that the members of your team were actually teachmg |!a school which was changingto a
team teaching structure One of the teachers in the school says, “We can't team teach in this old
buillding with our present class loads. We fieed a modern facility and money to buy innovatve
instructional materials in order to team teach."” Is this true? What minimum conditions would need to -
be met for team teaching to be possible? |
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3. Why are the planning sessions 30 heavily emphasized in the information sheet?
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. instruction?. « for small-group diseussion or lab work? . ,Afor'independent study?
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4. Foryourteam's occupanon‘él specialty, what kinds of activities would be appropriate for large-group
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5. What are the areas of strené;th and/or expertise for each of the members of your group? Are ther@
areas in which a member feels he/ghe 1s weak?

¢
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6 For your teams specific occupational specialty, in what ways could a teacher's aide be used
effectively? " .
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As a team, compare your responses to the Discussion Questions with the
Model Answers given below Your responses need not exactly duplicate the
model responses, hoprer, you should have covered the same major

points. Iy

&

- ’ ) “‘

v v Lr
..MODEL ANSWER

1 One of the underlying principles of team
teaching 1s that students are grouped ac-
cordmg to abilities, needs, and interests, and
that subject matter and methodology are
selectegl with those varying characteristies in

~ mind. When students are participating in-ac-
tivities which fit their needs, interests, and
abilities, the chances of their taking respon-
sibility for their learning increases Further
\iunng large-group instruction, they are re-
sponsible for listening and taking notes

< “

During smallsgroup discussion, the small
size of the group places responsibility on
each student to bé involved and to partici-
pate. The opportunity for independent study
encourages students to plan and take re-
sponsibility for their own instruction Finally,
if team tgaching 1s truly functioning, the

students constituteone par¥of the t ,and,
as such, have some inputinto planning If all
these conditions are presest~under.team
teaching, students are more likely ta.become
more independent and réspdnsible

2. In the information sheet, the statement was
madk that team teaching is partof an attitude
toward education Attitudes do not requjre
expensive facilities and equipment Team
teaching can fail just as thoroughly In an
ultra modern, totally equipped schookas In
an old building which lacks mahy of the

¢ modern "extras ”

. Ifteachers have the “team teaching attitude.”
it they are commutted to making it succeed,
and If they are willing to cooperate, then 1t
will probably succeed despite “inadequate”

+ facilities and equipment What that pessimis-
tic teacher should be asking 1s {1) Can the

. teachers who are bé?ng teamed sctually work
together cooperatively? (2) Are the teachers
fbemg teamed actually committed to the suc-
cess of team teac‘hmg'7 (3) Is adequate

~ duhes and paraprofessional duties as well?

.

—

- Ve

mutual planning time being provided for
each team? (4)'Will a large enough block of
time be scheduled for each team that
scheduling can be flexible? (5) Will there be
provision fof@ccess to rooms that will atlow
the use of varying group sizes? and (6) Will
there be some provision for at |east a part-
time teacher's aige? These.are the minimal
conditions with which the teachers should
®be_provided in order to succeed °

3 During the time that.a presentation I1s being
made, “teaming’ 1s not necessarily visible A
single teacher may be presenting informa-
tion or a single teacher may be acting as a
consultant to student(s) working indepen-
dently. A single teacher afso may be leading a
small group discussiof with another teacher
conducting a sunilar activity across the hall
The place where teamwork I1s 1n evidence,
and where It I1s absdlutely essential, 1s in the
planning sessions A team that cannot plan
togéther cooperatively i1s not team teaching
They are still operating as If theyghad self-
“contained classrooms Only the methodolog-
ical name has been changed, not the method
itself

Thesc\e‘three quest«ons«h\ave no model an-
swers since they are based on the charac-
teristics of your team and your service area
However, for question 4,did you consider the

_class,size and content specifications hsted
on pp. 10-11 as appropriate'for each gsoup-
Ing? For question 5, did you consider-per-
" sonal strengths-{e g . patience), igaakig
strengths (e g, good speaker), aoQtent
strengths (g g, carburetor expert), and out-
side interests e g, flies model .airplanes)? -
Were any weaknesses which were discussed
done so constructively and gently,? Fbr ques-
.tion 6, did you consider non-professional

L
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LEVEL OF PERFORMANCE: Your responses to the Discussion Questions should have covered the -
same major points as the model responses. If you missed some poip\s or have questions about any
additional pojats you made, review the material in the information sheet, Employing Team Teaching, pp
-6~11, discuss the question further as a team, or check with your resource person if necessary.

<L \ "‘ :

\ -~ i
’\ Before attempting to conduct team teachi\rm%n a simulated or real world
' - situation, you may wish to meet with your resource person to see if he/she
Optional can suggest a location where you could observe an actual teaching’team
Activity as they plan, present, and evaluate Arrange through your resource person
to visit this location and to observe the teaching team. It is highly recom-
> " . mended that this activity be undertaken if at all possible.

S
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| , OVERVIEW
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., Enabling As a member of & simulated teaching team, plan, present, and evaluate a R

Objective .less+_ re - . ' s

. ¥
.

| Activity As part of a team, y6u will be selecting a student performance objactuve
2 and Iectmg modufyung ordevebpung alesson plan designed to achueve '
that pbjective. y
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As part of ateam, you will be discussing and evaluating your plan and y«our !
pla‘ﬂ?nng, usmg the DISCUSSIOH Questtons, p 21.

-

. [ I v + £y , ~’ \ . » -
- ‘l As part of a team, you will be revnsmgayour plan based on the previous .-
d:scussmn ) . )
= . N L, LS '
’ \ . //- »
. ¢ \‘,'. / ‘
You w#lbe deve%plqg more detailed personal planson an individual basis A 7
» Y /'
- - . . * . t\

6/*./" ’ \’_aig" ’ - .
As-part of g team, you witl be selecting g group of “students” (peers, astual

secondarystudénts, students i m a college class) with the assistance of your ‘
- resource person.  ° . \ \ %

v ” R '

"/ SN
Js ) ]

. . 4 A ]
'

Optlonal -

As part of a te‘am you wnll be p,esentmg the |lesson to the “students” you i AN
Activity

serected . i




S Lo .

- A}

Evaluatlon Ques p. 23.

[l

As"part of dteam, &Au be evaluatmg your lesson presentatlon using the
t

L
< -

‘There'is no further formal feedback due to the factthat evaluahon in thls R
learmng e)tpenence igc contmuous i e

Y
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Working as team members, select a student performance objective Forthe |
purposes of this activity, it would be helpful to hmit your selection tq an.
objective to which all team members can have egual input - %
AssUme that you anhd the peers with whom yol, are Workmg have*the
following team teaching situation-

nv designated team leader

e 2%z hour block of time '
Activity e 75 students :
e 1 ade T ' oL,
' e 1 laboratory . @
e 3 classrooms .
e .access toa multi-purpose room suitable for large group presentations
Sample 1 oh p 20 shows what youy weekly schedule Iooks like. .
i
Prepare, as a team, a detailed Iesson’?‘an for achnevmg the objective that
has been selected Instead of develoging a lesson plan, you may select a
lesson plan that' you have developed previously, and adapt that plan to
‘include the principles and characteristics of team teaching The plan
— developed by your team should include teaming, large-group mstruction,/
smali-group instruction, and mdependent study
» ¥
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SAMPLE 1 . o

- ) . B
)" WEEKLY SCHEDULE e
’ V4 .
L — T : — ..
PERIOD*| .| . MONDAY “TUESDAY | WEDNESDAY | THURSDAY FRIDAY
. . v 4 .
1 .
| 7 2 Ef ‘ . N
L] n _
' 3 s ' . -
s *
4 i f : ’
5 >_ . ./. . - _ ' y
7 é!? . ’ -
” 8 ) N ’ n ., ~
i < : «
- - X | -LUNCH LUNCH LUNCH LUNCH LUNCH
= ——_ -
q0 | - .
11 § - ‘
Rt} ‘_E J . %\o“-‘%_
‘ 13 (83| ., _ .
. . 2
» ’ 14 §
' 7 7 |®
: 1 -
5 |§a _ .
. _18. |9° \
“ — .
17 !
v Mo;t ‘ponoda are 25 minutes in fe;\g:: Howeder period onvs 30 minutes in jength with’s cnmutes for annguncements, and lunch periods eogh-t,

Jnine, and §n are 30 minutes in length

‘e
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As a team, discuss and evaluate your plan and your plannlng, using the
Feedback following questions as a ba5|s for discussion -

mscussnbnkouesnous

Planning
¢ Did team members share their opinions on matters related to the instructional program?
o Did Yesfn members share ideas In their area of specialty?

e Were team members actively cogperative gyﬂllmg\to compromise, pati7’r\, willing to learn from
others)?

2

e Did members act as both leaders and followers? .
e Did members share the total responsibility equally?
e Did members communicate openly?

e Did members constructively evaluate ideas”

Plan ’
e Were options for student independent study provided”?

*

e Did the planﬂude a variety of available media and educational technology?
o Were the mstructlonal tools selected relevant to the subject to be learned? -
e Did the team make plans for using small-group discussion?
e Did the team make plans for using large-group Instruction?
e Were members assigried to groups of students varying in size and composition? ‘
¢ Were plans made for self-diagnosis”? ‘ Ty '
¢ Did plans call for members to share diagnostit and evaluatiop responsibitity?
e Were the group sizes selected based on group purpose"
e Was the group composition sglected based on group pqrpose’?
e Was the time allotted to each greup based on group purpose?
@& Was the physical environment selected bas’ed on group activities involvegd?
e Were tasks assigned tp each team member based on his or talents and interests?
e Was the nature of supervision pr‘ovnded for each group de‘t/eﬂed based on group purpose?
o Did"ﬁubje.ct matter content include provisions for mdivrdual differences”?

»




Abtivity

N
I Optional

Activity

Vg

SN

l Optionai
‘ Activity

z-~'

As a result of the previous evaluation activity, the team should revise the
original plan as necessary

o
<

Individually, develop more detailed personal plars to meet your respon-
sibilities for the lesson

NOTE: The following activities are optional because of the need to involve
alarge group of peers as students. However, in order to get the full impact
of this experience, it i1s strongly recommended that you complete these
optional activities

F

With your resource person, decide on the mimimum numdber of peers which
you will need to role-play your students Select that nymber of peers There )
are at least two alternatives to using peers as students. If you are an
Inseryice teacher, you may usejan actual group of your students If4ou are
—utehdmg a universfty or college, your team may wish to arrange with an
instructor ( xhos.e classyou have aiready had) to take over his/hef class for
a limited tihe |n this latter case, the lesson should be one which would

meet that instructor’s objectives,,

Using the plan you developed, present the lesson to the “students” you

have seleoted - .
2

] 'N
.

. 22
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valuate your lesson presentatnon as a group, usung the following ques-

' |qns as a basis for discussion.
b4 *

_EVALUATION QUESTIONS

¢ Did individual team members prepare adequate personal plans?
e Did the presentation follow the plan?
e Wasth t/e plan flexible enough to allow for the unexpect

e Were there any problems in group size, ¥ group composition, in time himits, in supervusi‘on.‘an the,
tasks assigned to each teacher, etc ? . )

e In terms of each problem that arose, was 1t a furrchon of inadequate or faulty plannmg or of
inadequate or faulty presentation? »

o How could these problems be avoided in the future?

) ‘

°

% There Is no furt%erformal feedback If you have completed this simulatien
Feedback _as written, you have been wofking conynuously as a team In evaluating
. your efforts® * - ”

L 4
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Learnmg Experlence III

- . FINAI. EXPERIE"CE
gz;gax n aﬁ"’ictual school situation”, employ the team teaching approach.« 4 * °
v ’ ; y ) : -
D Either as a member (as a student¥gacher or inservice teacher) of an actual

ng full time, or as a member of a team
fornied to use cooperative teachinf for a limited time period, employ the
! feam teaehmg approach. This will inglude— - ’
e working as a team to select, modity, or develop a Iesson plan ‘which
includes the use of team teaching
o dividing responsibilities  for ‘the lesson based on’ individual team

team which isinvolved in team te

" Act
clivity . Mmembers’ strengths and weaknesses ' e
s including indyour lesson,’ plans for using. large-group mstrucﬂon.
" small-groug discussion, and independent study .
o developing ybur personal plans for the lesson )
e presenting the lesson to the students
. o evaluating the legson as a grd\:td
. NOTE: Dué to the nature of this experience, you will need to have accessto |
- * anactual school situation over an extended period of tirpe (e.g., tvyo to six
-, . weeks). 'y
. As you complete each of the above activities, document your actions (in
wntmg, on tape, through a log) for assessment purposes. 5 .
"Your resource person may want you to submit your writtgn. lesson planto.
- him/her for evaluation before you present your lesson. It may be helpful for
. yourresource pégson to use the TPAF from Module B-4, Develop aLesson
Plan, to guide his/her evaluatiop. y
. Arrange in advance to have your resource person review your documenta-- e

tion, observe at Ieast one planning or follow-up evaluation session, and
) observe the porttons of the Iesson in which yousars actively involved..

Your total competé‘ney will be assessed by your rewu>¢e person, using the
Teacher Performarice Assessment Form, pp. 27-28. L s

' Based upon the criteria specnﬂed in this“asse$sment instrument your
reséurce. -person wilt determine whether you are competent in employmg
the team teachw approach. )

L I

-~ . N
sFor a definition of "sctual school situation, see the inside back cover
L - . —_
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-ABOUT USING THE CENTER PBTE

MODULES

4

Organization

Each module I1s designed tp help you gain competency ‘
In a particular skill area considered important to teach-
ing success. A module is made up of a series of learning
experiences, some providing backggound information,
some providing practice experiences, and others com-
bining these two functions Completing these expen-
ences should enable you to achieve the terminal ohjec-
tivein the final learningrexperiegce The finalexpernence
in each module always requwegou to dembnstrate the
skill'tn an actyal schoolsituationwhenyou arean intern,
a student teacher, of an inservice teacher

a
Procedures . feedback device which may substitute for tequired
. items which, due to special circumstances, you are un-
Modules are designed to allow you to individualize your able to complete
teachereducation program You need to take only those . .
modules covering skills which you do Rot al{eag,y poS- Occupational Speciaity refers to a specific area of
sess. Similarly, you need not complete any learning’ex- preparation within a vocational seryice area {e g, the
perience within a module if you already have the skill service areg Trade and Industrial Education includes
needed to complete it Therefore, before taking any occupational specialties such as automobile me-
module, you should carefully review (1) the Intduction, ~ CNanies, welding, and electricity) .
(2) the Objectives tisted on p 4, (3) the Overviews pre- Optlpnal Activity or Feedback ‘frefers to an item
cedlng each |eafn|ng experience. and (4} the Final Ex- which i1s not required, but which 1§ deS|gned to supple- &
perience After ¢ tomparing your present needs and com- ment and enrich the required items in glearning experi-
petencies with the information you have read in these  ence
sections, you should be ready to make one ofthe follbw- Resource Person refers to the person in charge of
ing decisions your educational program, the professor, instructor,
e that you do not have the competencies mdncated, administrator, supervisor, or cooperating/supervising/
and should complete the entire module lassroom tgacher who 'is guiding you in taking this
e that you are competent in one or more of the en- dule ?

abling objectives leading to the final learning ex-
penence, and thus can omit that (those) learning
experience(s)

e that you are already competent in this area, and
ready to complete the final Iearnmg experience in
order to “test out”

e that the module I1s mappropnate to your needs at
this time

When you ar€ ready to take the final learning experience
and have access to an actual school situation, make the
necessary arrangements with your resource person If
you gdo not complete the final experience successfully,
meet with your resource person and arrange (1) to re-
peat the experience, or (2) complete (or review) previous
sections of the module or other related activities
" suggested by your resource perspn before attempting to
repeat the final expegience

Options for recycling are also available in each of the
Iearmng experiences preceding the final experience
Any time you do not meet the minimym level of perfor-
mance required to meet an objective, you ang your re-
source person may meet to select activities to help you
reach competency This could invoive (1) completing
parts of the module previously skipped, (2) repeating
activities, (3) reading.supplementary resources or com-
pleting additional activities suggested by the resource
person, (4) designing your own learning experience, or *
(5) completing some other activity suggested by you or
your resource person
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Terminology

Actual School Situation .refers to a situation In
which you are actually working with, and responsible
for, secondary or post-secondary vocational students in
a real school An intern, a student teacher, or an In-
service @acher would be functioning 1n an actual school
situation !f you do not have access to an actual school
situation when you are taking the module, you can com-

" plete the module up to the final learning experience You

‘would then do the final learning expernence later, i'e
when you have access to an actual school situation

Alternate Acfivity or Feedback  refers to an item or

Student refers to the person who Is enrolleq and

recewving instruction In a secondary or post-secondary .

educational institut:

Vocational Service Area refers to a major vocational
fueld agricultural edgcation, business and office educa-
. distributive education, health occupations educa-
. home economics education, industrial arts edu-
cat|on technical education, or {rade and |ndustr|al edu-
catwon

You or the Teacher
Ing the rhodule

refers to the person who 1s tak-

Levels of Performance for Final Assessment

“The criterion was not met because It was not
applicable to the situation "
Nooe No attempt was made {0 meet the criterion,
although 1t was relevent

Poor The teacher 1s unab® to perform this skill or
has only very limited ability to perform it

Fair  The teacher Is unable to perform this skill in dh
acceptable manner, but has some ability to perform it
Good  The teacher I1s able to Wfor?n this skill in an
effective manner -

Excellent  Theteacherisable to performthisskillina
very effective manner
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Titles of The Center’s v
. Performance-Based Teacher EducatlorrMo‘ules :
B .
Category A: Program Planning, Development, and Eveluation ' 'E';s Provide for Student Safety
A-1  Prepare for a Communtty Su _ /7 E-8  Provide for the First Ad Needs of Students
| A-2  Conduct a Community surwryvey . E-7  Assist Students in Deveioping Seif-Discipline
A-3  Report the Findings of a Community Survey ¥ E-8 Organize the Vogational Laboratory v
A-4  Organize an Occupational Advisory Committee E-9  Manage the Vocational Laboratory
A-5  Maintain an Occupational Advisory Committee Category F: Guidance )
A-68  Develop Program and O
A7 Comdodtan O'ccug‘t’g:m Am,:’;fﬁ"” F-1  Gather Student Data Using Formal Pata-Collectiongechniques
A-8 Develop a Course of Study - F-2  Gather Student Data Through al Coritacts
A-9 Develop Long-Range Program Plans F-3  Use Conferences to Heip Meet Studgint Needs  °
. A-10 Conduct & Student Follow-Up Study F-4 Provide Information on Educational and Career Opportunities
\ A-11 Evaiuate Your Vocational Program F-5  Assist Students in Applying for Em pioyment or Further Education
Category B: Instructional Planning Category G: Schodl-Community Relations
B-1 Determine Needs and inte of Students o G-1  Develop a School-Community Relations Pian for Your Vocational
B-2 Develop Student Performante Oblectlves Program
B-3 Develop a Unit of Instruction G-2 Give Presentatipns to Promote Yout Vocational Program
B-4 Develop a Lesson Plan g—a Develop grochures to Promote Your Vocational Program
B-5 * Seiect Student instructional Matenais -4  Prepare Displays to Promote Your Vocational Program
B-6 Prepare Teacher-Made Instructional Materials G-5 Prpepare News Releasés and Articles COncemngourVocatlonal
' rogram
Catagory C: Instructional Execution . G-8  Arrange for Tylevision and Radio Presentations uoncemlng Your
€-1  Direct Fieid Trips Vocational Program
C-2 , Conduct Group Discussions, Panel Discussions, and G-7  Conduct an Open House _ .
Symposiums G-8 Work with Members of the Community
- C-3 Employ Brainstorming. Buzz.Group, and Question Box G-9  Work with State and Logal Educators
Techniques . G-10 Obtain Feedback about Your Vocational Program
C-4  Drrect Students in instructing Other Students Category H: Student Vocatio nizatio
C-5 Employ Simulation Techniques nal Orga n
C-8  Gude Student Study N . H-1 D%/:aglgp ::Zr:sonal Phulosophy Concerning Student Vocational ,
C-7  Direct Student Laboratory Experience - nizap
C-8 Direct Students in Applying Problem-Sotving Techniques H-2  Estabhsh a Student Yocational Organization o
C-9 Employ the Project Method v we H-3  Prepare Student Vocational Qrganization Members f
C-10 Introduce a Lesson - Leadership Roles
C-11 Summanze & Lesson H-4 Assor: gtudent VocaYﬂon';l Srganlzau?r;cw‘ler?hers in Developing
12 Emplo Q Tech and Financing a Yearly Program o vities
g1 3 Eﬁgw; F?er:’ﬂorcum:;n?echmqﬂg: oS H-5 Supervise Actvities of the Student Vogational Organization
C-14 Provide instruction for Slower and More Capabie Learners H-8  Guide Participation in S‘MM")"" Organization Contests
C-15_. Present an itlustrated Talk Clt.m I: Protsssional Role Md.Dovolopmom
‘c-f& Demoqstrate a Manipulative Skill -1 Keep Up-to-Date Protessionally
C-17 Demonstrate a Concept or Pnncnple ¢
C18  Inchidualiza Instruct -2 Serve Your Teaching Profession
e, Em:to;:r:o ::":“199';:';“"0 Approach -3  Develop an Active Personal Philosophy of Education
C-20 Use Subject Matter Expgrts (0 Present Information -4 Serve the School and Sommunity
C21 Prepare Bulletin Bo Pﬁ,nd el -5  Obtain a Suitable Teaching Position
& e MdtshaM 0 als. Foal Obrects. and F! -8  Provide Laboratory Experiences for Prospective Teachers
P’;z:“{és" ormation w1 els. Real Objects, and Flannel -7 Pian the Student Teaching Experience
C-23 Presant Inforrhation with Overhead and Opaqgue Matenals -8 Supervise Student Teachers
24 Present information with Fiimstrips and Siides Category J: Coordination of Cooperative Education
25 Present informationzwith Films J-1  Estabish Gudeline for Your Cooperative Vocationa Program
C-26 Present Information with Audio Recordings J-2  Manage the AttéPdence, Transfers. and Terminations of Co-Op
C-27 Present Information with Televised and Videotaped Materals Students
C-28 Empioy Programmed Instruction J Enroll Students in Your Co-Op Program .
C-29° Present Information with the Chalkboard and Fhip Chart jﬁ Secure Training 10ns for Your Co-Op Program
Category D: Instructions! Evaluation 49-5  Place Co-Op s‘.“hd""" on t‘ym Job
' J-6  Develop the Triining Abtlity of On-the-~Job instructors
* &; E""’"’g s‘”:’&m;’mg:ﬁx ! W%  Coordinate On-the-Job Instruction
b3 Assass S:Pux:t oo e ARt udosge V. }p_d-8- Evaluaste Co-Op Students’ On-the~Job Performance
Dt Aseess Student Padogance Skills /73 Prepare for Students’ Related Instruction
D-5 “’”‘w’mim Stgdent Grades ! . { +J3-10 Supervies an Empioyer-Empioyee Appreciation Event
N r s
D-6 . Evaluate Your Instructional ENectiveness ! RELATED PUBLICATIONS
Category E: instructionsl Mansgement N Stad‘t:ns Guide to Using Podormance-Based Teacher Education
eflals
. E—; Promo.ioct u{:::cgggsletm‘ﬁeﬁbm?nq Responsibilities ROE?U':: Pesotn ?“I"de to Using Pedormance-Buod Teacher
ucation Materiais
Ej a’:l‘m '2'7-"{!?:;0;;;1'“:;‘ of Your Vocational Facilities Guide to the implementation of Pertormance-Based Teacher Education
' < ' f
) ; B For information regarding availability and pr!cu of these matarials contact— 3
. American Assoclation for Vocational Instructional Materials
. 120 Engipeering Center o University of Georgia e Athens, Georgia 30602 e (404) 542-2586 -
(€] ;
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